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1. Introduction 
At the beginning of the Academic Year 2017/2018 LDP embarked on a language mapping 

exercise through questionnaires directed to the headmasters of the primary schools in which LDP 
operates. The purpose of the language mapping exercise was to get insight in: 

 The use of Dagbani in schools 
 The educational and language background of teachers 
 The ability of teachers to read and/or write Dagbani 
 The main problems schools face in teaching reading  Dagbani 
 The current literacy achievement levels of P3 students 
 The availability and use of Dagbani readers in the schools 
 Other organisations providing support for schools and teachers  
 The impact of Shikuru Bihi Dagbani Programme in the schools 

With permission of and in collaboration with the GES District Offices, the questionnaires 
were distributed among 47 headmasters in four Districts: Yendi, Mion, Kumbungu and Tolon, and to 
three schools in other districts. Out of the 47 questionnaires, 38 were returned to LDP; 13 from the 
Kumbungu District, 7 from the Tolon District, 10 from the Yendi District, 5 from the Mion District and 
3 from other Districts (Tamale Metro and Sagnarigu) 

2. Results 

2.1 School Demographics 

a. Background of Headmasters 
Out of the 38 headmasters who filled out a questionnaire, 36 were male and 2 were female. 

The average age of the headmasters was between 36 and 40 years. The average years of experience 
at the schools they were heading was between 0 and 5 years. Out of the 38 respondents, 35 were 
headmasters and 3 were assistant headmasters. Out of the 38 respondents, 30 had a Degree in 
Education, 7 a Diploma in Education and 1 participant a different type of tertiary education.   

b. Language Acquisition and Use 
Out of the 38 respondents, 34 indicated that Dagbani is their first language. Out of the 38 

respondents, 35 claim to be able to read Dagbani and 34 claim to be able to write Dagbani as well. 
The ability of the respondents to read and write Dagbani was not tested.  

Although Dagbani is the first language of 34 respondents, only 9 learned to read Dagbani 
before they learned to read English. 27 Respondents learned to read English before they learned to 
read Dagbani or another language, and 2 respondents learned to read in another language than 
Dagbani or English first.  

Out of the 38 respondents, 9 only speak English with their pupils, 3 only speak Dagbani and 
the other 26 headmasters do speak both Dagbani and English with their pupils. English is mostly 
used among staff.  Dagbani is further mostly spoken with family members, the community and 
within the local market. A combination of English and Dagbani is used in the clinics and religious 
settings. Out of the 34 respondents whose first language is Dagbani, all of them use Dagbani to 
communicate with the community. The use of Dagbani at the community level is an indicator for the 
language environment of the children attending primary school which in most cases would be 
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Dagbani. English is probably little or not spoken within the family and community setting of the 
children.  

c. Teachers’ Information 
The total number of teachers in the 38 schools is 353. Out of the 353 teachers, 300 teachers 

are Dagomba (85%). The total number of teachers who according to the headmasters are able to 
read Dagbani is 268 (76%). The total number of teachers who according to the headmasters can 
write Dagbani is 262 (74%). The ability of teachers to read and write Dagbani was not tested.  
Averagely a teacher stays 5 to 6 years in a school before being transferred.  

The ability of teachers to understand and speak Dagbani was a concern to LDP but these 
statistics indicate that at least in each school there is as sufficient number of teachers who do speak 
and understand the language. Although the reading and writing ability of the teachers has not been 
tested, the results of this exercise indicate that many of the teachers do read and write Dagbani and 
that training them in the use of a reading instruction method in Dagbani should not be too much of a 
challenge.  

d. Pupil Information 
The total number of pupils in the 38 schools is 10,036; 5,294 boys (53%) and 4,742 girls 

(47%). The total number of pupils attending lower primary (KG1 to P3) is 7,339; that is 73% of the 
total pupil population in the schools. The total number of children attending P3 is 1,258. The figure 
of 7,339 pupils attending lower primary is of special interest to LDP in view of expansion to cover all 
lower primary classes in future. Currently LDP only works with primary 3 pupils.   
 

e. Pupils’ Literacy Achievement Levels 
Questions (24-27) were asked on the literacy ability levels of the pupils in P3:  

- How many of the students in P3 can read Dagbani with reasonable fluency without 
any help?  

- How many of the students in P3 can write simple sentences in Dagbani without any 
help?  

- How many of the students in P3 can read English with reasonable fluency without 
any help? 

- How many of the students in P3 can write simple sentences in English without any 
help? 

 
According to the headmasters out of the total number of 1,258, 351 pupils (28%) can read 

Dagbani, 388 (31%) can write Dagbani, 316 pupils can read English (25%) and 318 pupils can write 
English (25%). The reading and writing ability of the pupils both in Dagbani and English has not been 
tested for this research.   
 The average estimated reading levels in Dagbani of pupils in P3 are higher than the average 
EGRA results show: 28% against 10%. LDP’s experience with working in the schools in the respective 
communities also gives us an indication that the estimates are on the high side for both languages. 
The fact that in some of the Districts the estimated achievement levels in writing are higher than in 
reading is interesting because in general pupils need to learn to read first before they can write. 
Observations by LDP among P3 pupils reveal that in many schools writing is a problem. Most pupils 
in P3 are not able to write simple sentences in Dagbani or English without any help. This has 
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prompted LDP to distribute copy sheets and writing books for children to improve upon their writing 
skills.  

Table 1: Estimated Reading and Writing Abilities of P3 pupils per District: 

 

 

 

 

 

 

 

 

 

 

 

 

Estimated achievement levels in the Yendi District (10 schools) are comparatively high. This 
could be explained in relation to the introduction of the Shikuru Bihi Dagbani Karim pilot programme 
by LDP in 2013 already. The presence of other organisations like USAID and CBE could also 
contribute to this.    

2.2 Identified Main Problems in Teaching Reading Dagbani  

The five major problems headmasters identified in teaching reading Dagbani are:  

1. There are no learning materials to teach reading Dagbani 79% (30) 
2. Teachers are not well trained to teach reading instruction in Dagbani 71% (27) 
3. Teachers show no interest in teaching Dagbani 61% (23) 
4. There is no good methodology for teaching reading Dagbani 61% (23) 
5. Teachers do not know how to read Dagbani themselves 32% (12) 

Other problems indicated were  

6. Pupils are not interested in learning to read Dagbani 29% (11) 
7. There are not  enough teachers 24% (9) 
8. Parents do not want their children to learn to read Dagbani 18% (7) 
9. Teacher absenteeism 3% (1) and  Lack of Motivation among teachers 3% (1) 

Tolon  District 7 schools No. % 

Total P3 pupils 159 
 P3 read Dagbani 33 21% 

P3 write Dagbani 28 18% 

P3 read English 26 16% 

P3 write English 20 13% 

Kumbungu District 12 schools No. % 

Total P3 pupils 466 
 P3 read Dagbani 126 27% 

P3 write Dagbani 124 27% 

P3 read English 116 25% 

P3 write English 97 21% 

Sagnarigu District  1 school No. % 
Total P3 pupils 102 

 P3 read Dagbani 20 20% 

P3 write Dagbani 58 57% 

P3 read English 25 25% 

P3 write English 49 48% 

Mion District 5 schools No. % 

Total P3 pupils 148 
 P3 read Dagbani 20 14% 

P3 write Dagbani 23 16% 

P3 read English 17 11% 

P3 write English 20 14% 

Yendi  District  10 schools No. % 
Total P3 pupils 381 

 P3 read Dagbani 179 47% 

P3 write Dagbani 174 46% 

P3 read English 155 41% 

P3 write English 144 38% 

Tamale  Metro 2 schools No. % 
Total P3 pupils 70 

 P3 read Dagbani 6 9% 

P3 write Dagbani 15 21% 

P3 read English 9 13% 

P3 write English 17 24% 
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The implementation of the current Shikuru Bihi Dagbani Programme addresses some of the 
problems identified by the headmasters. LDP provides materials to teach reading Dagbani, provides 
an effective methodology, and advocates for the introduction of MT reading instruction classes in 
the schools. The results booked by LDP over the past academic year are gradually raising the interest 
of teachers in MT reading instruction. It is interesting to note that although the headmasters earlier 
indicated that most teachers can read and write Dagbani, the answer to this question reveals that 
among teachers there is a group who cannot read Dagbani.  

2.3 Solutions and GES Support 

a. Suggested Solutions: 
The headmasters offered the following solutions to improve the literacy achievement levels of 

the pupils:  

1. An adequate supply of appropriate teaching and learning materials, 42% (26) 
2. Frequent in service training of teachers 32% (12) 
3. Advocate for more language learning and literacy on the weekly time table 16% (6) 
4. A better and more serious attitude of teachers towards teaching Dagbani 11% (4) 
5. More involvement of parents in the learning of their children 11% (4) 
6. Teachers should involve their pupils more in the learning process 8% (3) 
7. Voluntary facilitators should be appointed in the schools to teach Dagbani 5% (2) 
8. Schools should start reading clubs 5% (2) 
9. Remove and replace non performing teachers 5% (2) 

Other solutions mentioned are providing incentives for pupils, effective supervision, start 
teaching reading at an earlier age, full implementation of Dagbani as medium of instruction, the use 
of video clips to teach reading, and support for the work of LDP by GES.  

The current Shikuru Bihi Dagbani Karim is in line with some of the solutions offered by the 
headmasters. LDP supplies appropriate teaching and learning materials to the schools although it is 
limited to only P3 pupils. LDP during stakeholders’ meetings advocates for increased MT reading 
instruction on the weekly timetable, and through its results attracts the interest of teachers in 
teaching MT reading instruction. During PTA/SMC gatherings LDP addresses the importance of 
parents’ involvement and contribution towards the education of their wards and the need for 
learning to read the MT before learning to read English.  

At the moment LDP is considering options of involving GES teachers in the Shikuru Bihi 
Dagbani Programme through training and provision of materials for other lower primary levels apart 
from P3. Another option would be to formally incorporate the literacy facilitators into the schools; 
they will not be affected by transfers, and they are a strong and important link between the 
community, parents, and the schools.  

b. Support Received by GES: 
The headmasters indicated that they have received the following support from GES: 

- Supply of books although inadequate 53% (20) 
- In service training 21% (8) 
- GES Syllabus 11% (4) 
- Letter Cards 5% (2) 
- Picture cards from USAID 5% (3)  
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Other support given by GES: Furniture (1), Lesson notes (1), Training by School for Life (1), Chalk (1), 
USAID training and Dagbani materials (1).  
 Apparently from the GES District Level some support is provided to the schools and teachers. 
LDP needs to assess the option of playing a role in the in-service training of teachers. LDP should also 
compare the methodologies used in the books provided by GES to that of LDP and help teachers see 
the similarities and differences to assist them using the different methodologies effectively.  
 

2.4 The Availability and Use of Dagbani Readers 

Different titles of Dagbani readers are used in different schools. The total number of Dagbani 
readers available in the schools is 1,659. If all books were to be used among all pupils, then 1 in 6 
pupils would have access to a Dagbani book. However, out of the 1,659 books available 1,138 (69%) 
are being used which means that 1 in 9 pupils actually uses a Dagbani book.  Out of the 1,659, 1,358 
are books for lower primary. If all books were to be used in lower primary 1 in 5 pupils would have 
access to a Dagbani book. However, only 911 (67%) of the books are used which means that 1 in 8 
pupils in lower primary is actually using a Dagbani book.  

The book titles available in the schools are:  
 Cheliya ka ti karim ka sabi Karingduri (level 1 to 6 – 761 copies) 
 Suhupielli Yili (level 1 to 3 – 175 copies) 
 Pini (level 1 to 3 – 57 copies) 
 Ti bohimbu karimba  mini sabbu (level 1 - 1) 
 Dagbani pupil book (KG2 – level 1 - 413) 
 Dagbani prototype reading material (level 1 – 40 copies) 
 Dagbani Primers (Level 2 – 26 copies) 
 Buku Din Tigisiri karimba (Level 3, 5 and 6 – 40 copies) 
 Dagbani Karim Bohimbu (Level 4 to 6 – 72 copies) 
 Dagbani Bohimbu ban yoli piini buku (level 4 to 6 – 63 copies) 
 Naawuni Yeli o Bihi Yetoga ( Level 6 – 11 copies) 

 
The above list indicates that for lower primary alone, eight different titles are being used. 

For upper primary 4 different titles are in use. The titles do not provide information of the publishers 
and methodologies used in the books. Considering the fact that one in five pupils has access to a 
Dagbani reader in lower primary indicates that the materials are inadequate in number. The fact that 
only 67% of the Dagbani readers available for lower primary are in use, that is one in nine pupils, 
could be an indication for the lack of interest or the inability of teachers to use the books or its 
methodology.   
 LDP together with GES should look into the possibility of using a limited number of book 
titles and methodologies so that the transfer of teachers to other communities or even other 
districts will not have an effect on the teachers’ ability to teach MT reading instruction. Apart from 
LDP, a number of organisations do have effective MT reading methods and materials. Unity in 
methods and materials throughout all the schools teaching Dagbani could have a huge effect on the 
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motivation of teachers to teach MT instruction and the literacy achievement levels of pupils in the 
end.  
 In addition, there is the need for many more readers in Dagbani for pupils to perfect their 
reading skills and maintain their interest in reading in the mother tongue.  

 

2.5 Impact and Continuation of LDP’s Intervention 
 

The impact of the programme observed by the headmasters since its introduction in 2017 is 
as follows: 

100% (38) Improved reading abilities of pupils in Dagbani 
45% (17) Improved reading in English 
11% (4) Increased interest in reading in general 
8% (3) Improved learning skills 
5% (2) Assistance for teachers through presence of community facilitator 
 

Other impacts mentioned are increased confidence in pupils (1) and provision of supplementary 
readers for the schools (1).  

 
All headmasters indicated that the project should continue. In addition they gave the 

following suggestions to improve the programme: 
- More teachers should be trained to implement the project 42% (16) 
- More books and TLMs should be provided 18% (7) 
- Facilitators should receive more motivation 13% (5) 
- Primary 1 and 2 should be included in the programme  11% (4) 
- Voluntary facilitators should be given employment at the schools  5% (2) 
- Supervision should increase 3% (1) 

 

2.6 Other Organisations Working in Literacy per District 
 
Kumbungu District: 

In 7 out of the 13 communities 7 organisations are active: Right to Play, Phonics Ghana, 
School for Life, Christian Children’s Fund of Canada (CCFC), School for Life (SfL), Tzedek, and Baptist 
Development Project.  
 
Tolon District: 

In 5 out of the 7 communities 4 organisations are active: Right to Play, School for Life, Lively 
Minds, and UNICEF.  
 
Yendi District: 

In all communities one or more organisations are active: School for Life, USAID and YACDP. 
 
Mion District: 
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Apart from LDP there is no other organisation active in the communities in which LDP 
operates.  
 
Sagnarigu & Tamale Districts: 

In 1 out of 3 communities 1 organisation is active: USAID.   
 
 All the above mentioned organisations present in the Districts do have a link with education. 
At each District LDP will need to find out which organisations are actually active and in what way we 
could all collaborate to improve the quality of basic education in the schools.  
 

3. Conclusion & Way Forward 
Dagbani seems to be most commonly used and the language people in the community best 

understand. It is likely that children have little or no exposure to English. It is important to note that 
oral language is the foundation of learning to read and write. At the initial stages, reading builds on 
oral language. It is therefore important to help the children in these communities to build early 
reading skills in Dagbani; the language they speak and understand. Once children can read in 
Dagbani, they can transfer the reading skills acquired to English.  

Many of the headmasters (89%) of the school are Dagomba and their first language is 
Dagbani. In addition, 85% of the primary school teachers are Dagomba of which about 75% can read 
and write the language. This is important information to LDP because it would mean that in each 
school we should be able to find teachers who with the help of LDP and in-service training could 
spearhead the teaching of reading skills in Dagbani among teachers.   

In the schools where LDP operates we only reach 17% of children attending lower primary 
(including KG 1 and KG 2), 83% of lower primary children in the schools in which we operate are not 
being reached with our intervention. This calls for strategic measures to expand the programme to 
cover more children, start at an earlier age, and become more effective in the end.  

Although the reading and writing abilities in both Dagbani and English have not been tested 
for this research, the literacy achievement levels of pupils as estimated by the headmasters of the 
schools is low, averagely between 25% and 31%. However, the average estimates are higher than 
what average EGRA results show (10%). Whatever be the case, the literacy achievement levels are 
too low for pupils in P3. Apparently, there are challenges to reading instruction in particular and 
education in general.  

The major problems identified in teaching reading Dagbani are the lack of learning materials 
to teach reading Dagbani, the lack of training among teachers, the lack of interest among teachers to 
teach literacy instruction in Dagbani, the lack of  a good reading methodology, and the inability of 
teachers to read Dagbani.    

The solutions the headmasters offered to an increase in literacy achievement levels among 
pupils are an adequate supply of appropriate teaching and learning materials, frequent in-service 
training for teachers, advocacy for more language learning on the weekly timetable, a more serious 
attitude of teachers towards reading instruction in Dagbani, and increased involvement of parents in 
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the education of their wards. GES has offered some support to the schools and teachers in the form 
of supply of teaching and learning materials, in-service training for teachers, and syllabi. 

Apparently schools do have access to different titles of Dagbani books for different levels of 
learners. However, the number of books is insufficient and the limited use of the books is an 
indication that not in all schools Dagbani is taught. A single Dagbani reading instruction method for 
all schools in each District alongside teacher training could have a great impact on the actual 
implementation of MT reading instruction classes in the schools.  

There are a number of organisations working in some of the communities and Districts in 
which LDP operates. It is necessary to meet with these organisations at District level to see in which 
areas we can support and strengthen each others’ work for a greater impact on the literacy 
achievement levels of pupils.  

The responses of the headmasters indicate that the P3 pupils who have taken part in the 
Shikuru Bihi Dagbani Karim classes have improved their reading abilities in Dagbani, and that the 
programme has an effect on the reading abilities of many pupils in English as well. LDP has proven 
(see annual report and test results) that with a good reading instruction method, well trained and 
committed community literacy facilitators, the provision of teaching and learning materials, and 
regular supervision of facilitators as well as pupils, a few hours of reading instruction in Dagbani each 
week can make a huge difference to the literacy achievement levels of the pupils.  

 The conclusions of the Language Mapping Exercise as well as the Annual Report 2017 and 
the Test Results of the pupils should guide LDP and its stakeholders in setting out strategies for the 
future to increase impact and expand the scope of the work of LDP.   
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Literacy & Development through Partnership 
P.O. Box TL 2575 Tamale, Mobile: 0244973305 

Shikuru Bihi Dagbanli Karim 

Language Mapping Questionnaire – Head Teachers 

Name Interviewer and contact: ______________________________________________________ 
Date: 
Community:     District: 
Name of Primary School: 
________________________________________________________________________   

I. Information about Interviewee 
1. Name and Contact of Headmaster: ___________________________________________________  
2. Male/Female 
4. What is your age? _____________________ 
5. How many years have you worked in this school? ________________ 
6. What is your position?________________________________  
 
Head Teacher Assistant Head Senior Teacher Teacher Other 

7. What is the highest level of education you received? ______________________________ 
8. What is your first language/mother tongue? ________________________ 
9. Do you know how to read in Dagbani?   Yes/No 
10. Do you know how to write in Dagbani?   Yes/No 

If yes, where did you learn to read or write Dagbani? ________________________________ 
11. What other languages do you speak? ________________________________________________ 
12. Which language or languages do you usually speak in the following situations?  

Language English Dagbani Other (write name of language) 
1. With your family    
2. With the pupils in school    
3. With the teaching staff    
4. With people of the 

community 
   

5. At the market    
6. At the clinic/hospital    
7. In the mosque or church    
8. In government offices    
9. At the bank    

 
13. In what language did you first learn to read and write? ____________________________ 
14. What was the second language in which you learned to read and write? __________________
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15. What other languages do you know how to read and write? ______________________________ 
 
II. School Demographics 
16. Total number Teachers ___________        Female _______           Male  _____________ 
17. Total number of trained teachers _____________ 
18. What language groups are the teachers from? 

Language Group Number of teachers from this language group 
Dagbani  
Konkomba  
Mampruli  
Hausa  
Gonja  
  
  
  
  
 

19. Out of the teachers who are not Dagomba, how many of them can speak Dagbani well? _______ 
20. List the names of all the teachers and the classes they are teaching in the table below; indicate 
whether they can read and/or write Dagbani with a tick (√) 
Name Class Read Dagbani Write Dagbani 
    
    
    
    
    
    
    
    
    
 
21. How many years do teachers averagely stay at your school before they are transferred to 
another school? 

 □ 1 to 2 years     □ 3 to 4     □ 5 to 6     □ 7 to 8    □ 9 – 10   □ more than 10 years    

 
22. How many students are in your school? Boys _____ Girls ________    Total ______ 
23. Total number of Pupils per class for KG and Lower Primary  

KG 1 _____ KG 2 ______  P1 ______   P2  _______   P3 _____  
24. How many of the students in P3 can read Dagbani with reasonable fluency without any help? ___ 
25. How many of the students in P 3 can write simple sentences in Dagbani without any help? _____ 
26. How many of the students in P3 can read English with reasonable fluency without any help? ____ 
27. How many of the students in P3 can write simple sentences in English without any help?_______ 
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28. What do you think should be done to improve the reading ability of pupils in Dagbani and 
English? 
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________ 
 

29. What support do you receive from the GES Office to improve upon the reading ability of pupils 
both for Dagbani and English? ______________________________________________________ 
_______________________________________________________________________________ 
_______________________________________________________________________________ 
_______________________________________________________________________________ 

30. What are some of the problems in teaching children to read and write Dagbani? Put a tick (√) in 
front of 5 problems which you think are the biggest. You can add your own if some are not listed.   

 Teachers are not (well) trained in teaching reading Dagbani 
 There is no good methodology for teaching reading Dagbani 
 There are no learning materials to teach reading Dagbani 
 Teachers show no interest in teaching Dagbani 
 Teachers do not know how to read Dagbani themselves 
 Parents do not want children to learn to read Dagbani 
 Pupils are not interested in learning to read Dagbani 
 There are not enough teachers in the school 
 Teachers are largely absent  
 Other, namely 
  
  
 

31. Apart from the primers of the Shikuru Bihi Dagbani Karim programme, are there any other 
Dagbani books stored in your school? If yes, list the titles, levels and number of books below – 
indicate whether the books are being used or not with a tick (√).  

Book Title Level Number Used Not Used 
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32. Is there a Shikiru Bihi Dagbani Karim programme in your school? If yes, what impact has the 
programme had so far? What suggestions do you have for improvement? 
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________ 

33. Would you like the programme Shikuru Bihi Karim Dagbani to continue, why or why not? 

__________________________________________________________________________________
__________________________________________________________________________________
_________________________________________________________________________________ 

34. Are there any other organisations helping your school with improving the reading ability of 
students in your school?   

Yes/No   

 If Yes, what are the names of these organisations? __________________________________ 
 ___________________________________________________________________________
 ___________________________________________________________________________ 
 ___________________________________________________________________________ 
 
 


